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Introduction. The study of anatomy plays an important role in medical education.
At the same time, the modern world is changing rapidly, and approaches to learning must
change as well, which underlies the relevance of this research. | believe that understanding
the student experience provides valuable insights into academic quality, student support
services, and the effectiveness of an institution. Analyzing student.satisfaction helps
universities identify and improve strengths and hidden gaps«in educational provision,
thereby improving and enhancing student retention and‘promoting“maximum academic
success [1].

Aim. Evaluate students' experiences preparing for such a fundamental discipline as
human anatomy. It is also necessary to identify areas for improvement, thereby enhancing
the quality of education, and to provide recommendations based on student feedback. [2].

Research methods. To achieve our analytical study goal, we surveyed 106 students
from various years at Gomel State Medical University (GSMU). The survey was
administered via a Google Form. The questions focused on the students' methods and time
to prepare for classes. This approach allows us to identify hidden gaps in their learning
experience [3, p. 697].

Results and discussion.<During our research First-year students made up 20% of
the total sample. This group demonstrated the highest level of optimism, but also relatively
low weekly hours devoted to.studying human anatomy due to what they described as its
"ease of use." Of these, 19% of first-year students spent only 10-30 minutes per week
studying the subject;"while.23% spent more than 5 hours per week. This group primarily
watched YouTube videos and recorded lectures without taking notes. They merely copied
anatomical structures in the textbook to pass exams and memorize the material for
assessment.. Afterward, they tended to forget and showed less interest in actively
memorizing; as most reported satisfaction with their current academic performance.
Meanwhile,.73% of first-year students believed they would have time to learn human
anatomy again someday, although it was unknown when. One of the most highly rated
indicators in the dataset was resource availability. Over 70% of respondents agreed or
strongly agreed that they have the necessary tools (textbooks, 3D atlases, various
diagrams, access to anatomical models) to succeed. This indicates that the educational
Institution's physical and digital infrastructure meets students' basic needs.

Second-year students made up 21.9% of the sample. This group in our survey spent
the most time preparing for classes — 39.2% devoted more than 8 hours per week to



preparation. However, not a single second-year student spent only 10-30 minutes studying
the material. Unfortunately, these students often experience high levels of stress related to
their academic workload. This is likely due to the increased complexity of core subjects
compared to the general education requirements of their first year. Sixty-four percent of
students noted that passively watching videos doesn't produce the desired results and that
active involvement is necessary — in-depth analysis of lectures, rereading textbooks,
studying 3D models, and independently drawing anatomical structures. This  high
motivation is due to the final exam in the second year, as well as the“fact that
neuroanatomy is considered the most complex area of hhuman anatomy. Second-year
students, in particular, expressed a desire to gain more practical experience, applying
theoretical knowledge. When asked whether they felt "overwhelmed by theworkload,"
responses were mostly "Agree™ and "Strongly agree."” This feeling‘of being overwhelmed
does not necessarily correlate with poor grades. However, proper time management can
help reduce stress.

We observed many first- and second-year studentswho deveted only 10-90 minutes
to studying. These individuals primarily used YouTube videos and recorded lectures to
prepare. It's worth noting that they became distracted by their digital tools and began
watching social media such as TikTok, Instagram, Facebook, or Snapchat (series).
The most common cause of such distraction issusually receiving a text message or a
notification sound. They then try to check anddose control of their studies. Unfortunately,
with this approach, knowledge does not transfer.from short-term to long-term, and after
the exam, they forget everything in the blink of an eye.

So 3-year students constituted 18.1% of the sample. They showed improvement in
the "attention span™ indicator. We-hypothesize that successfully completing the first two
years of university studies leads to the development of better cognitive endurance and
learning strategies. It is noteworthy that the time devoted to study increased, with 78.95%
of students spending 3 to 7 hoursa day on learning new things, including reviewing and
studying human anatomy. -They confirmed the active use of anatomical drawings and
flashcards (83%). They also reported satisfactory memorization abilities. We believe this
Is related to their study of pathological anatomy or topographic anatomy. Perhaps they are
trying to relearn sameof the basics, as they sometimes manage to recall the material.

Senior students also participated in our survey: 4-year students made up 23.8% of
the total sample, 5-year students — 8.57%, and 6-year students — 7.62%. Senior students
emphasized.the crucial importance of active engagement in learning the material and the
importance of independently reading books and highlighting key points. They also pointed
out that passively listening to instructor explanations and watching videos leads to
extremely low success in class. Furthermore, 71% of surveyed students indicated that they
had to relearn human anatomy in preparation for clinical courses, as passive study left
them with no fundamental knowledge.

Conclusions. This study demonstrates the high effectiveness of active learning
(repeatedly reading textbooks, drawing anatomical diagrams, taking lecture notes, etc.) of



human anatomy using video tools as a supplementary element, rather than as
a primary one.

While all students agree that digital tools are essential for their studies, these data
indicate that these same tools are a major source of distraction. Institutions must find a
balance between integrating digital technologies and a traditional education. This study
demonstrates that students are academically ambitious but increasingly burdened by
workload and digital fatigue. While institutional resources were highly valued, mental
health support and faculty mentoring are needed for further development to ensure-student
success and their good psychological health and well-being.
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AHAJIN3 METOJOB JUARHOCTUKU XPOHUYECKOH
TA30BOU BOJIA Y,CTANUOHAPHBLIX NAIIUEHTOB

Anuncona H. C., beeTiokH. ., I'untok B. A., I'eBpacéra M. B.

benopycckuii cocyoapcmeennwiii MeOUYuHCKUll YyHugepcumem
Munck, Pecnybnuxa bBenapycey

BBenenue. Cunapom xponmnueckoi tazoBoit 6omu (CXTB) otHOCAT K Haubosee
CJIIOXHBIM MEKIUCIUTUIMHAPHBIM MPOOJIeMaM COBPEMEHHOM MeauIuHbl. YactoTa
XPOHUYECKOM Ta30BOI 00M y *KEHIIMH B Bo3pacTe oT 15 mo 73 mer cocraBisier 38 Ha
10005, 4T0COMOCTaBUMO C YacTOTOM OpoHXHWalbHOW acT™bl [1, ¢. 12]. XpoHuueckas
tazoBas 007b (XTB) cormacHo ompenenennio MexayHapOIHON accolMaruu 00au
(International Association for the Study of Pain (IASP) — 3To moBTOpsIOLIUICS WIH
MMOCTOSHHBIN HA IPOTSHKEHUU HE MEHee 6 MecsIIeB 00JICBOM CUHAPOM B HIDKHUX OTAEax
KUBOTA HWKE MYTKa, B HIDKHEH YacTH CIIUHBI U KPECTIIE, B MPOMEKHOCTH, B MPOCKIIUU
HapY>KHBIX MOJIOBBIX OPraHOB, BJIArajuila y >KEHUIUH, NMPSIMON KUIIKU C BO3MOXKHBIM
pacrpocTpaHeHHeM IO TepeAHEBHYTPEHHEH MOBEpXHOCTU Oenep [2, ¢. 9]. Beimenstor
XTb, koTopas BO3HHMKAaE€T MPU HEKOTOPHIX YPOJOTUYECKHUX, THHEKOJOTHYECKHUX,





