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Introduction

This report will explore a number of methods, where they might be used and
the merits of each strategy. What method or strategy to use depends on lecture
choice. It is crucial to consider students, the physical environment such as room.and
the equipment available, and the emotional climate.

Methodology

Data was obtained from variety of sources including published books and
research papers as the main source of information. Books were chosen based on the
quality of information present and the credentials of the authors.

Here is the list of methods which are more frequentlyaised depend on the size
of the group.

Group sizes and the appropriate strategies

Large Group (N=>20):

e Lecture
e Demonstration
e Team Teaching
e Discussion
e Debate
e Video

Small Group (N=5 — 20):
e Seminar
¢ Brainstorming
e (ase Study

Individual (N=<5):

e Project/Assignment
o Tutorial

Lets discussithe first method — Lecture.

Arlecturerinvolves the teacher talking to the students about the subject. There 1s
little, if'any, chance of any two—way communication. The lecture has an introduction
to the content the detail is then presented, and finally there is a summary of the
lecture. It required careful presentation, particular if handouts and slides are to be
used. The traditional lecture is used in the classroom or workshop to pass information
to large groups of people at one moment in time. The main advantages of lecture are:
lecturer can reach a large number of students and conveys a large amount of
information in short time.

The main disadvantage of traditional presentation is that people do not have
much chance to interact and little or even no feedback regarding the effectiveness of
the learning. A further disadvantage of a lecture is that students are often passive.
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How can we make presentations effective? We need to remember that people
do not listen attentively for long time. Information can be broken into smaller units.
Ask students different questions and let them discuss. A more serious matter is how
we use our language. Our language should be inclusive when we use examples.
Observing ourselves on video provides an important opportunity to listen carefully to
what we say and to view our body language.

The next teaching method to look is discussion. What is discussion?

Discussion is when students are actively involved in talking to each other about
an issue of mutual concern. Discussion is often used to help solve problem, or to
explore issues and take decisions. It is a useful way of exploring attitudesdand to help
change unhelpful or antisocial attitudes. It is used simply to break up long session.
This type of teaching can be used following a video or lecture in_order:to reinforce
the learning and is very useful for changing attitudes. During discussion quiet
members of the group can emerge as leaders and can encourage students to become
more articulate. During discussion students can criticize eachsother’s views and not
the person.

The main disadvantages are; may take a relatively long time, may be difficult
to keep to the point and even can be risky.

Brainstorming another type of teaching~and. learning methods is far more
interactive for the students. Brainstorming occuts when students can think together
on a topic and state ideas out loud. These ideas are tecorded, usually on a flipchart or
whiteboard, so that the entire group can seeiwhat has been said. It is useful way of
establishing what students already know/about a certain topic.

Brainstorming does have pitfalls. Not all students feel able to contribute in a
large group and of course there is the danger that some students will commandeer the
contributions and overly influence whatis being recorded.

There are many ways to eonduct a brainstorming session. Students can be
asked to work individually ‘er in pairs and small groups firs before making
contributions. They may, have been given particular tasks which relate to one aspect
of a topic and only after‘€ach group has fed back can a full brainstorming session take
place. Brainstorming is Very useful at the start of a programme so that everyone can
negotiate howsthe group should behave.

The last type of teaching methods to be discussed is Case study. Case study is
an examination of a real or simulated problem, which is structured so that learning
canrtake place or be reinforced. Case studies are examples of particular situations,
providing €ontextual information which participants must then apply to a particular
problem or identification of action.

Advantages are: can be in class or at home, real, including current situations
can be studied. However, using case studies required careful preparation. The
information provided must be relevant. It must draw upon the current knowledge of
the participants.

Conclusion

This report has discussed the main teaching and learning methods. There are,
of cause, numerous permutations of each of these. As a reflective lecturer, the process
is one of deciding which to use and why, trying these out and then identifying what
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worked well and what did not work so well. The questions every time a lecturer tries
a particular method are: “Did this method enable my students to learn?”; “Is there
anything I need to do to improve my use of this method?”’; “Were there learners who
did not learn so well with this method?”’; “Can I adapt the method to ensure that such
learners can benefit from the method?”
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T'opeyxas Mapuanna Buxmopoena

OINIEHKA KAYECTBA ITPENNIOJABAHUSA MUKPOBHUOJIOI'MU HA
MEJUKO-AUATHOCTHYECKOM U MEJIUKO-IICUXOJIOTUYECKOM
DOAKYJBTETE 110 AHKETUPOBAHUIO CTYAEHTOB I'pI'MY
YO «I'ponHeHCKnl rOCYTapCTBEHHBIN MEAUIMHCKUN YHUBEPCUTETY, benapych
Kadenpa mukpobuosoruu, Bupyconaorud u ummyHonoruu um. C.1. I'enbOepra

AkTyanbHocTh.  OIlleHKa  KayecTBa  JESATEIBHOCTH  MPOQECCOPCKO-
MIPENOIaBaATENLCKOr0 COCTaBa — BasKHAsL YaCTh CHCTEMbI 00pa30BaTEIBLHOTO MpoLiecca
B BY3e. [lockonbKy MO3BOJSET MOAYYUTE 00BEKTUBHYIO HH()OPMAIUIO O COCTOSTHUU
NEATEIIbHOCTU MPETOIaBaTENCH; yCTAHOBUTE CTENIEHb COOTBETCTBUS €€ COJICPKAHUS
U KadecTBa TpeOoBaHMsIM, 3adurcrpoBaHHbIM B [lojokeHHH O BhICIIEM Y4eOHOM
3aBEJICHUH; BBISIBUTH MOJOMKUTEIBHBIE W OTPULIATENbHBIE TEHACHIMU; YCTAHOBUTH
IIPUYMHBI TOBBIIICHUS WIIM CHUKEHUS KAuyeCcTBa JIESITEIBHOCTH IPENOJaBaTENC B
pa3nuyHbIe EepUOIbl UX padoTs! [1].

Heab. OueHUTh KAa4yecTBO TMPENOJaBaHUS MHUKPOOMOJIOTMH Ha MEIUKO-
JTUATHOCTUYECKOM W  MEIUKO-TICUXOJIOTHYECKOM (haKyIbTeTe IO aHKETHPOBAHUIO
CTYZIEHTOB TPEThErO Kypca [ pI MYVY.

Marepuaibi u Meroabl wucciaeaoBaHusi. C 1EJIbI0 OIEHKH KayecTBa
npenojaBanus B nexkabpe 2016 r mpomenu anketupoBaHue ctyneHtoB III kypca
MEIUKO-ANarHOCTUUECKOTO bakynbTeTa MADx, n=11) u MEIHNKO-
ncuxonorunyeckoro ¢dakynprera (MII®, n=12) YO «I'p'MVY», npomenmmx aByX
CEMECTPOBBI Kypc MHKpoOHosiornu. B Habop BOMNpPOCOB aHKEThI BXOIAWIH
CJIEAYIONINE aCTIEKThl: UHTEPECHO JIM YUTAIUCH JIEKIIUH, TPOBOJAWIUCH TPAKTUIECKUE
3aHSTUS, TIOHSATHBI JU ObUIM OOBSICHEHUs MpernojaBaTelsl Ha JEKIUSIX U
MPAKTUYECKUX 3aHATUSIX U T.J. OJHU BOMPOCHI OLICHUBAIMCH B MpOLIEHTaxX oT 1 10
100, npyrue Bompocsl — B Oamiax no aecsaTuoaibHoi cucteme ot 1 mo 10. Ha 24
BOIIPOCAa AaHOHMMHOW aHKETbI OTBETUIIM 23 CTYIEHTA.

Pe3yabraTrbl. AHkeTtupoBanne 3 kypca MJI®n mokaszano, 4ro B OIpPOCE
npuHsin yyactue 70% cTyneHToB »eHckoro mnoja u 30% — myxckoro. Bozpact
onpouieHHbIX: 80% — 19 net u 20% — 20 net. Okon0 90% CTyIeHTOB OIICHUIN CceOs
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